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/ %~ Introduction . .
H . "
)
’ -

. .

."Woices today emérging from-the ethnic community speak with a self-

’ -
.

*  righteous critigism} élbﬁtter alienation towdrd ‘the dominant society and

] - o ‘e

. .

a zealoys moraljty about the validity of. their exprg%%ed views (Cabrera,

. 4

1972, p. 51)." Intervening years may have partly dulled the 'bjtter

‘?1ienation” alluded to by Cabrera, but there is no denying that Hself-

righteous criticism'@of the dominant majority utilizing '"zealous morality

-

1

. \
is still characteristic of the ethnic studies movement.

Within the last five years all ethnic studies programs have under-
. . o -
gone considerable internal and external re-evaluation concerning both

goals and programs. Discussion has largely centered.around two problems

TN

. A s . . ’ Ce . . '
inherent in all minority studies programsl}@cademlc integrity of the cur-~
: Lo RS < . )

o, Ty e
B

. v ' d s
riculum and administrative direction of the program, ..
: ' RS v

It is not the purpose of thisxstudy.to analyze Wﬁéﬁbe( Chicano

. . . : ’
Studies curriculums are educationally valid, but how they should be or-

-.ganized; not whether there should be a Chicano Studies administrator, but

. .

what his responsibilities should be |f there is one; not whether there is
need for budgetary re-evaluation, but what directions this should take.

Evaluation of the organizational needs of Chicano Studies fro@m an

v

administrative point of view is seldom undertaken. It is.assumed, educa-

tionally, that once a program is instituted it will evolve according to -

plan. AsyPennsylvania's State Department of Education re-affirmed in

- 1971, administration at the. two year college level needs to bcumere sen-

-
i

sitive in both.identifying and selecting students who might have a chance

for academic success. They cited that financial limitations, emotional
. - '

. N

o




* . . . .
. ‘ 2
. . . . »
.

: “instability, and lack of academic motivation directly caused thic consid-
» - . -

. erable attrition most minority students, as '‘high risk" df§advantaged,
. . { . .
face educat)onally. The disadvantaged stlident entering college, it was

\ pointed out, often took as much of a risk financially and emotionally as

. .
!
.

/the ‘institution did academically (p. 14).. . «
Five recomnendations concerning Chicano Studics deve1opmént in higher

# education were submitted to the Joint Committee on the Maétcr Plan for
. re .
' Higher Education of the California.State Legislature by Lopez and Enos

' (1972). Their report may have been somewhat biased in stressing the need
7 . for Chicano~Studiess but is certainly worth considering. Among the things
they requested the Legisldture do-was to require that all administrative

heads at the college level "endorse Chicano Studies courses and progréms;

.

set up state wide advisory committees at-every level of higher education; .

4

develop Chicano Studies courses and maintdin faculty &wareness of the need

.

for them; require Chicano Studbes courses for state.certification at. all

@ instructional levels; and mandate that every public institution of higher
- . edutation in the state establish a minimal Chicano Studies curriculup. . --

»

. q§sic’to the organizational needs of all ethnic studies programs are
N A : . -

" questions each college must ask. Should it start an_autonomous program

v

. v ;
« or simply develop a variety of inter-related curriculums?, Should- it grant

the minority studies program separate identity, or integrate it into ex-

- isting departments and divisions? Should it”create a .distinct administra-

. . . P ' ’ R .
" tive head for the,progrgm, or let existing department and division chair;/ -

oo 7" men administer the program? Does it need separate financing, and fi-
© <

- Hancing'?adepcnaeﬁé-of present national and state funding programs?
® ’ L .

-
)

SRR The “answers tq these *and other adminisgratively related questions
o . :t .. : I‘ ‘ . i .
T should nof'wbscure thewprimary reason for setting up all ethnic studies

g -
- ’

' ' S s S . :

- N s “',. . . . .
B ¢ [T - . !
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programs, especially Chicano Studies. Negrete (1973) expyessed Lhis

‘reason when, he .said, "Frcedom of chojce in ethnic and cultural Ydentity

A
- .
1

is a carnerstone'of Chicano Studies. Chiggno Studies motiygtes students

[}
-

. to learn about the world while simultaneously expenienc[qg-self—discoverx

5= . .

v ! e ! i LY .
. . (\\ (p. 7)."" ~ . T o . ;o .
} « e w ’ T . ) L ‘ N . ) ,
As Cheeéves” pointed| out as-far back as 1969 during the inception\Pf“x , ¢
» # ’ . ,' ‘ . b
. . . . - R .
e . the Mexican-American SYudies movement, '"The Apglo neeads to understand and
" ) L ‘ : . .,

appreciagé his Mexican-American neighboy better. This factor alone is

‘ . . / .
T sufficigntfjustificat.onfforﬁﬂexiégn- fLcanVSLudiesgin*the_ghniar,andf R
I .seniotftolleges (p. 10).1 * ’ ' T
T The Problefr ’
3 ! On July 7, 1970, interested éitizens, ideatifyjng_themse1ves as c

' Chicano residents of the Cerritos Coliegé District atténded a Board of
. / .

Trustees meeting -and requested the creation of an autonomous Mexican-

" American Studies Department for the Fall Semester, 1970. The Board took A

the motion under consideration, and directed the College's admintstrative

[y

, ) . staff ¥o work with this ad hoc citizens' group.- {// 7
A970.

. A series of meetingé'were held from m{d ng& through August;,

-
.

- - Consultants from local state colleges also appeared, and confusién as to

-
~

requests resulted.

.

By mid August, lé?O,.this ad hoc Chicano citizens' group, now consti-

‘ tuted into -a Board of Trustees recognized Citizens' Resource Conmittee

(GRC) expressed great displeaéhre with the '"run-around" they claimed they

/e?cfgetting.) It became clear ‘to al} concerned that a fully developed °

. ' " Mexican-American Studies (MAS) program bygthe Fall, 1970, was an impossi-
1“bility. A compromise was reached. A very limited number of QurrentH ’/>
\ ; . T

' ~cqqrses and Community Service offerings were tried this semester, with




) ! -
. P : = L
: : .. . / . .
. . the program officially commencing during the Spring, 1971.
' " A number of requests and accusations were exchanged by tRe' two. ele-
? ) . . N .
gq L ments on the ERC during this™Fall Semester.: The CHicano member{ had re-.
- - '\ . £‘<
- . Quested an autonomeus department at the‘yovémbef} 1970, Board megfing
. . N ~ . “
)

- which was tabled-until Januéry, 1971. puring December, I970,‘Fhe‘Chicano

. N . 1 - e~ .,
/ s chairman of the committee requested a full department with chairman and

gtaff in’the Humanities Division, and with the Pr@sfdent and Boarddrepre-

b
~

_~sentatives sitfing as ex officie members on the committee. Further re-

. -
.

% 4 -

quests were made for moree Spanish*speaking counselors and instructors. .

At a yery emotionally 0verchar9ed-Administratiye-Counch] session on
» - . - . y R

Jaquary g, 1971, tHgVCollege's Presided?winton&d\;hatifhe institution was

“ o,

) , facing'its most serious administrative and instructional crisis to-date.
- . ' . . ”
. |t was decided to nominate a certificated Humanities Division instructor
4 L ¢ \ . ¢ PO .
A - ’ -
of Puerto Rican descent to be the part-time co-ordinator of the upcoming

§ -

N
£ ey

MAS program. Disregarding the CRC's request entirely; the pgpgréh was

begun on fhis limited basis in February, 1971 ' g

During the Summer, 1971, screening procedurds fo} part—tiwe MA staff

<

positions were decided upon-. Contraveﬂing Chicano rgquesfﬁ, it was de-

cided to follow faculty recommendations that the CRC be limited to nomi>
. - T e . .
nating applicants and advising the diwvisions on curriculum de%gﬁopment.

-

In Décé&be;; 1971, it was finally decided by the Board of Trustees

= TYhat the MAS-Co-ordinator would have a portion of his load involved with +
. e "';
programs associated with aid to minority and disadvantaged students.

State and federal monies were nat available to fund a full-time co-ord-

inator in MAS.

’

Throughout 1972-=13, the MAS'program, by now renamed Chicano Studies

(cs) (1973), continued to Fequcst more staff and a full-time co-ordinator.
H

\‘1 . - ‘ . ’ ) :—’ - .




M : -
. An intern was-hired-during this'period to help in program development
and reéruitment. . vV . v -

’ -
N B

SpecﬁfiélProblem Areas * |

¥ The general goal of.this study was to synthesize the requests and

. . Ay

»

anélyze.the feasibility of implementing the CRC's administrative recom-

©

mendations with regard to bddgetary contiégencies and existing depart-.

r

mental-divisional alignments.

Specifically, this study examined: (1) whether current instructional

- .

innovdtions with interéépar@mental—divisipnal‘curriculuﬁ scheduling should

- .

be extended to include an interivisional'cu?(iculum under an autonomous

F] *

cs Dépdrtment; (2) whéphér existing divisional budget fofmats_needed to

A ¢ -

be.revised to include specific' CS capital outlay*and supply budget items;

—_ 4

or whether this department should assume complete financial autonomy; and
- - e

(3) whether it is philosophically and practically desitable to grant the

N . ‘ . C N, .
€S Co-ordinator full-time status to work on administrative, staffing, pr

"

-~
-

gramming and recruiting neeqf inherent in this érogram.:

v

“Significance of the Problem 7‘J , o

’

-

As of this date, the Chicano CRC has made three major recommendations
for granting greater autonomy to the CS Department.‘ Added to their ini~
tial 1970 demand for departmental~divisional administrative autonomy were

’ N . -
1974 requests for a separate instructional budget, and for a full-time CS

Co-ordinator. ' : ' ‘

Since the College's administrative staff has chosen not to grant the

5

advisory group's request in these three critical areas of governance,”ahd

] . .
since the department requested one full~time CS instructdor with bolh:inter

‘e

and intra’ divisional teaching loads for 1975-76, a potentialA;onflict of ~,

allegiance and administrative supervision has arisen.

.

30




.. ‘ oL : Co

Above all, if the College granted the request for full-tinic Chicano
’ L R ’ - " » M
instructors, and decidced not to proyide ‘the ancillary admfnistrative

N [y
-

. support gencrally assumed with separate departmental status, further ex-

< -

, Planation as to why such fa decision was reached is necded for all areas

! N

Assumptions

This study of €S re-organizational needs had three basic asshmptioné

relative td Cefrritos College. ‘ . '

F}rﬁt, that a full-time co-ordinator would not,pg;appnovedmby‘ouff,_,

.
. @ .

current adginistrative staff becauée it would be easier to divide the in-
[N ‘e . ' . - .
Iy

dividual's load WithéEconomic¢0pportunity Program supervision as at

- . presseat,

.

Secend, that departmental autonomy would not be accorded based upon °

-”
- . ‘

past events and-intimations. This‘initjél rcquest of, the Chicano commu-

- .

n{ty no Ibngez appeared to be a briagr9 consideration. - ‘
' ' 'Third,fthaf full—time Chiéano Sfudies-fa;ufty would bé hired, if
enqQugh c}bsses were ;;aiI;bI%’to constitute @ }ull‘instrdctional Joad (1%
V4
) unLts)h it Flso'appeared likely thatAféculty wou I d bé’expe;ted to ;each

in a multitude of related disciplines, and across divisional lines.

' L3
i

’ Limitations ' .
> Two unexpected problems have emerged from“this'ﬁtudy relative {o out-

-
¢

side source guidelines.

First, the initial survey of related literature has proven to be a

. -

- great. disappoinfment. Very Tittle has been writted on the community c?l—

lege level concernfng €S organizatiohal goals and needs. What little

’ . » .
there is in ERIC and other,journal sources relates more to curriculum

Y

., than to governance, qlthough/fﬂe ‘two are not mutually exclusive. Much of

S - 17
ERIC - .

Aruitoxt provided by Eic:
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L]

“\

’
-
i

. the.literature is localized in individual district resource files, or

b

usually preceded CS programs”

- patterned after Black Studies programs which

.
[

on most campuses. .

Second, the select descriptive survey of neighboring communy ty

’

. . T A :
colleges has reinforced what was already expected. Each c?mmunlty col--

lege district, indeed each campus, 'has organized their programs di%fér—

9

ently. Existing ﬁurriculud offeriﬁgsrgppeared to be';ubsumedghnder exist-
b
ing divisional alignments, and there are,‘at presént, no organizational
w‘~‘-t-r'wszn<:>"s~~wh-'rcl'r<'can~/be*d%s-cerned-.-- - - R —
Hypotheses o

Tt is hypothesized that: (1) Cerritos College will continug to

.

-

administer the CS program through existing divisions, with a éq—ordinatdr

responsible for student and staff recruiting, and for curriculum recom-

v 2 . VK

mendations, rather than create an autonomous CS Department; (2) future

full-time faculty in CS will continue o -face the part-timer's dilemma

. of divided allegiances between divisioh and Cs offices, reéponsiblc to

- 1

neither completely; (3) CS budgets within existing divisions will con-

tinue to be largely a divisional concern instructionally, although
\ .

- .

. closer co-operation between division chairmen angAtbeACS Co-ordinator

should result, and (4) the divided job classificdtion for the CS Co-ordi-

v

nator will continue for budgetary reasons rather than reflect curriculum

.

needs for a full-time co-ordinator. : R

pefinition of Terms

‘

Administrative Council, Cerritos College. The College's highcsi

&

administratfye body, composed of the President, Vice Presidents of’
Instruction and Business Services; Deand of Academic Affairs,. Community
]

Services, Student Personnel Services, and Vocational Education; and

.
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'£hairman of thé Faeulty Senafe. The*gouﬁ£i1 foqnulatds agenda

s
-

to the Ebard of'Trustees D e,

l o : o 3

.\ . » 1
Citizens‘ Resources Committee. lnlrlaITy an ad h0c communlty

. '_‘- . L .

adv:sory committee, nbw a Iegaily constftuted adv1sory commqttee to the .
[ 4

L

admlnistratlon and’Board . The Dean ‘of Academlc Affalrs, CS CQ—ordlnatorg

. 1] ’ %
’ . a B
’ .

‘e : . -
. facuTty, students{and communlty representat:vés meet once a month. ,
. * . - ‘ 'y . M - . .

*

fee . o T e L -~ .
Chicano S?ﬁdies‘(Mexican—Americén Studiksl. An admidistnatiVelyﬂ

‘e . M . PR P

<

. recognlzed but 1nstruct‘onall¥ dependent (upOn exlstlng dJVISlOn prac-

,tlces) ethnlc studles program Ieadnng to an A A. degree At present

- L .

there are four,requlred and -ted ratommended courses |n the, curriculum.

»
o ., - - e .

Chlcano Studges Co-ordinatof. +As constltuted'ln 1971 apprOxlmately .

¥ O .
- . £ v 7 h

. s PO B .
. .one .third of-this full-time {i2 months) céQ§ifieated person's program

oy . ’ » . - —y
v . . . o ~ 0. , - .
doad was to be devotcd to supervising the Chicano Studies Program; that
[ ¢ . « .. 7’ N

is, to\recommend gourses to the d1vus:ons,,to evaluate staff needs, to

relate budgetary ‘needs to the dlvis:ons |nvo1ved and to counsel students
£

Division—Department Relationships<Chicano Studies. At present,

N -
* 2 . .
. f

Cenritos’College has four divisions which provide course offerings in the
» . N N » . N . ) '/ .
CS program; Humanities Division:y English, Speech and Spanish 6epari~ .

fl
% , ~

' ments;:gbc{al\Sciehce Division: History, Political Science, Psychology
"and Sociology Departments; Fine, Arts Division; Art Department; Healtﬁ—

. Physical Education-Recpeation Division: Recreation Department, Fufl

program au\pnomy now resides within these four d|vus10ns
. '
Released Tlme~Adm|n|a¢rat|ve Incrementﬂ Unth flfteen teachnng uni ts

v
.

.‘constltutlng a full—txme certufutated instructor's load, released time

! ‘--—1 ,

”,

for co- o‘dlnatlon duties are usually calculated “in multlples of three .

unit blocks. The Administrative anrement is-a percentage over-and- )
: 7

abdve the administrator's regular salary placement to cover respdnsibil-

~-

. . . 4




:ltnes not adequately compensated for otherw:se
» ~ ’ = -

Selec@?%ommunlty College’SUrvoy ChlcanO‘Studles Ten community

e colleges in’ Los Angeles, Oraqge, R:veﬁsnae, San Dréﬁp Santa Barbara.

3 4‘,-‘

] . Lol
.and Ventura, Counties were selected based on the-following catalo§ cri-

- basl

. & -
te¥ia: courses in CS lead:ng to an A.A. Degree,,|ndependent‘departj

_mental status, or an acknowledged administrator. . (one or more criteria)

y

- “ -

" Review of Related Literature it

.
P
K
‘

After three searches of ERIC files and related periodical educk-

\ ' . .
tional literature, one conclusion, is unavoidabla. Considerablée informa-
r . - .

tion js available about the need for special bicultural and bilingual

‘education, some literature is available on CS curriculums in higher edu- .

cation, but almost nothing has been written relative to the topic of CS

’
? . [
‘ ’ / . < N -

governance patterns.
. R . L » -
Certainly the most applicable .study for the €S program at-Cerritos

2t

-

College was Negrete's (1973) report Submitted to the Rio Hondo Board of
) <
Trustees. Svnce Cerritos was the prlmary parent institution in the

development of Rio Hondo common,soc:al, educetlonal, ‘and economic con--
B

ditions exist. 'Typically, Negrete's proposal for a midway Chicano Stud-

ies Cenfer leadlhg to an eventually autonomous CS Department has run into

“ -

many of the same fitfalls as at Cerri‘tos.

Acuna's article in La Raza (1973) was a literate and argumentative

a

pronouncement on the Cdlcano's self conceived needs for CS programs, .,

written in a stylg-that he has made partlcularly h|s own. Cheeve's grad~

uate study (1969) on MAS was badly outdated, but does contain interesting

commentary on the duplicity}énd inttansigence of‘college administrators

who create these gS program%. This latter study,,. pe;ﬁéps naive’today, was
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interesting more for what it leéaves unsaid in implications. |

Lopez and Enos (1972) have compiled an exhaustive report for the
. - -

California State Legisdature relative to Chicano*educational neceds.

Although .the study was primarily an oveq?iew of existing programs, it did

make a strong casg for separate,QS departments,because of the inbred resis-

’ ER ® "..

tance of traditional academe toward their needs

[y

Lopez- claimed ethnic self consciousness was a necessary step in bicul-
- N 4 ‘ s .

LA » »

turation. Crouchett (1973) carried this ‘theme even further, tracing bicul-

turalization in educatLon back to <olonial times, refuting those who claim

. -

- .. the movement toward ethnic studies is modern, '

. ﬁoth of Franc's articles (1972) dea}t iny suoerficially with €S pro-

.

\'v

grams. Interestingly, in: d|scussnng the need to train Chlcanos for publlcj

admimistration managerial,positions, Franc noted that administrators of

Lo

F< ~ CS programs were often the most assimilated of the educational]f oriente

Chicanos, and yet were the szt.vocal in emphasizing the need to teach
N N . ny

s special “Chicano culture in their programs. ' I

. - &

Green and Hernandez (1974) found I|ttle enrollment inequity in ethnl !

o T ey

. " studies programs due,to the cthnid Qackground ‘of the counselors. Whl]’
their study was fairly inconclusive, it did provide an update on the sorry - i

[y

J-. “"’L,

-
]

T state of ¢S Ilterature at. the commun;ty college” Ievel

-

AT ' Both Ballesteros (1972) and Mech (1972) analyzed aspects of testlng

S [ o P -

- .7 'and placement of Chlcanos in €S programs The |Ppl|cat|on Mech posed vas

" . s .

1

[}

that Chlcanos ‘can:'do Better in their own programs academlcally ({n con- .

L ) o - trast to Negroes), whlle Ballesferos adamantly 1ns:sted that what was

.

-~ - .

- needed were moyé « evaluatlve standards for Chlcano performance in all pro-

-

R " ‘grams.-. Lo ' N A
IS ’ , Vs . .

’ o . Cabrera's artlcle (1972) assessed the complacency of cxusx;ng college

. ' N

) facultles towdrd minority studles in general. Facultles _seem to elther

s
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question the academic pretensions of the program, the need, or the

instructional methods. Above all, they.are suspicious of programscut-
- 3 '
- : 7

ting across traditional“departmental ‘lines,

Buschetto and -Arciniega (1972) upheld thel controversigl Colemam
\

{

thesis that family and.peer environment, not the schools, mold minority

student educational patterns. They did, howevé ., make a strong case for

group qusfity as the best‘way of permittipg thel indiviQual to realize
Ie%g inequality o% achievement, Perhaps tﬁj; grdup equality w?u]d be
enhanced by S éourses, although the imp]ic%tion asrmﬁ;clear. - ‘ 8
Both the’A;izona,(1969) and Pennsylvania (197}) State Departm;;t of
L |

_Education studies pointed accusing fingers a% distriict administrators who

.

don't find the necessary funds to support minority study programs after

s

cbnceiving them. As might, be exg;tted, both studies were far too general
to provide effective organizational guidelines-for this study.
, ® %

Bengekdorf (1972) and Kroepsch-Thdmpson (1973) were primarily inter-

' . ’
.ested in national bibliographic listings for .CS programs, not especially

helpful for the California community colleges. Fernandez (1970) did

relate more specific curriculum patterns in the California community col-~

»

leges, but failed to analyze tle governance patterns inherent in these

CS programs.

%
.

Finally,,Benitez (1973), Laré;Braud (1969), the Santé Barbara Plan

(1971) and Palomares (1971) emphasd zed bicultural, bilingual educ¢ational

~

. . . 0 o’
solutions in curriculum matters rather than governance of CS programs.

f

Implications of Related Research on the Study

. ’ .
The paucity of literature dealing with organization and governance
A ]

of CS on the community college level led to two inevitable conclusions.

First, the programs which have been created have not been fully -

16
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analyzed, or, if they have been, records have been kept in d?stn{qt'files.
Second, because €S followed_the |nceptaon of B]ack Studles programs,

prs
most o% the curriculum and certainly most all’of the aﬂmlnlstratlve pat-

terns of CS programs emulated Black Studies ventureé/ The result was that
few have deemed CS worthy of analyzing once a ppogram has been created.

/
The need for CS, and its essential curriculum have been discussed, in

. )

part; but there has been almost’ nothing written about the program's inter-

-~
N

) . / - .
nal and/éxternal governance. Most pregrams are, understandably, in the
{

forma;ﬁve stages, so more hopefully smay be forthcomiﬁg by way of cri-

. /*
tiques .as programs mature.
/

Procedure ,

In order to examine the feasibility of imp]emeqﬁing t?e hbove-men-
J .
tioned purposes, six procedural investigations were conducted
¥ . : .
Since the Cs/program has emerged as a synthesis between-Administra- ~
i . v

tive Council and CRC viewpoints, a sear¢h of the_College!'s minutes and

records for/béth bodies relative to the emergence of a MAS prdgram was

/ o |
carried ouf( - I,
7 | |

)

~ LA g

istratlyeﬁg

lnterv:ews were conducted with three other division chalrIen |nvolved >

with Cé programs to determine the degree of difficulty in admi
- ” . /' .
supervision involved in the current CS program where part~time staff

»

1 )
teach in*different divisions and, are responsible toat least tJo adminis-
' -t ‘ - 3. }»' ‘
x

trative~ofﬁices. ) ;

N
H

Comparisons of ful]-tlme and part time faculty employed in CS cur—

it

riculums for the four year period were made to detelene if there were

N

i
demonstrable trends td'supportijggco—ordinator's claim that more full-
) }

.’€ ~

- . -

Y

b

4

7
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time staff were needed to provﬁdc‘brogram stability. ™~
. + ’ . «

. " Since the College has presumably had a Righ tyrn-over in pi}t—time

Chicano instructors since 1971, & search of divisional records was made
£
4/ -
to determine the reasons for this problem. Whenever possible, .reasons
. ' : , S
given for terminating a teaching contract with the part-time instructor,

or the instructor's decision to see_kﬁloyt_nent elsewhere were qonsidg{;{&.ga",\
. . i N

’ . . . . . * >
The part~time CS instructors attrition rate was contrasted with that for

-~ .
.

v part-time instructors teaching in traditional sections of comparable

A -
- -
- —
7

courses.

.

., A survey was taken of administrative organizational plgcement of CS

.

~at selectf community colleges in Southern California. Comparative ‘trends

. - .

: in program &utonomy. versus_departmentél'integration,.fu]l versus part-

/ -

time co-grdinators and faculty, and responsibility for Budgetihg and

staffing 'were analyzed. N g ¢
T z
k * A ljterature review search was conducted to aseértain whether any .
- .0 ‘ ) Cs :

“ organizational patterns for CS programs have emerged.
- N P4

.
. ' &

— .
) Development of the Instruments - B ‘ - .
Iy . N .G ." .
@”mportant on-campus .instruments of evaluation were the records of .

. ‘ : 5 .
: the C%icano Studies Co-ordinator. An.in-dept% listing of semester’ and

' #,, ) -
. yearly, reports on the progress and.'limitations of;the program, correspon-
T . . : % . . )
denge, and calculations on instructord turn-over and enrollment projections .

¥

provided a picture of. Cerritos' situation.

l

. ' .
Records from the Humanities and Soctal Science Divisions proviged.

N e,
Y

most of the information on the comparative attrition (turn-over) rates

- 3

/ .
~ for.part-time CS and traditional section instructors. Dictionary of .

. s .

Clas; Schedules for each of the eihhi semesters were used,‘and*when . o

@y

.

neqessary,’individual teagching assignments were consulted. All instruc-

- +

tors who taught at least once in either program for comparable- courses

A

Q ' . . .
FRIC =~ - g o
s -8 L Y
. , “ . ' /gﬁg o ey




] - ' \": 2 .
o ‘ . ‘ 14
. . 'were_listed beginn?hg’with the Spring Semester, 1971. If the individual
wés no longer employed, notfteachiﬁg'in this course area ﬁuring’the Fall »

Semester, 1974, or had not been on the staff for at least two consegutive

semesters’ preceding the Fall, 1974; they were considered as having been

terminated for the purpdses of this comparative study.

The ten Southern Califo;nia community colleges polléa in the select
surveyrwere chosen because of théir CS curriculums, their tendedcy to con-
sider CS as a separate brogram of studigs, énd theiﬁ tendency to represent
certain key geographic urbar areas with known concentrations of Chicanos.
Although'catalogs w;re examined for over twenty-~five collegesé’on}y ten
seemed to either’ have programé which might give direction to Cerritos

- College, or were not themselves ‘influenced directly by the existing

P o

. Cerritos program. The éurvey was divided into three basic question areas
'reJating to Cerritos College re-organizational needs (Appendix "A'').
Answer "a'' in each question was intended to separate those institutions

which have co-ordinator/chairman, autonomousecurricutums, or separate bud-
. N . . ~ - ['e

gets for their CS programs from those which don't.

. ?

Results .

. -

[y

! ) Administrative Council minutes proved to be little help in ascertain-
> . - < .

ing the reasoniﬁb behind administfatlve decisions concerning CS. In most

- . s '
instances, an outline narrative summarized the discussion since votes were .

- i e
not recorded. ¢ .
. - * o<

. . . ‘5 . . . . ‘ -
: . Reécords,of CRC undertakings were more helpful. Presentations to“the

“

Ry
«

Boar'd of Trustees, community directives, and guidelines for the governance
1 e "

of thé Program comprised the nucleus of historical information.

- .

. . [
Lntervié@s with division chairmen relative to administrative diffi-

v

-
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culties inherent.in existing CS curriculums proved enlightening. Two of
éhe divisions with limited programs (two courses) had not experienced
instructor turn-over and had no scheduliné‘problems with the €S office.
in tﬁq case of both tHe‘Huﬁanities and §5cia] Science Divisions, the
latter chaired g; the aut%or, problems concerning administrative split

“authority have emérgéd. A general agreement has evolved between these

two chalrmen and the’CS Co-ordinator. The division,fgrﬁfegpective depart-

. ment, screen all CS teaching candidates, and are responsiblé for basic

curriculum. The CS Co-ordinator recommends dismissal of part-time staff

I\

iIf program compatability is threatened, but must find an accepgéble aca-
‘demic replacement if the course is to be offered. Legal administrative
supervision resides with the division chairméa%%;he CsS Cd-o;dina;;r bé!ng
a source person for teachingncandidates, and éé%é?visor to boté students
and the ‘curriculum.

* Within the CS program, fy!l-time certificated staff {mostly non-
Chicanos) ‘peaked for the eyﬁﬁlng courses during the Spring; 1971, and
the follé&ing Semester for tﬁe day sections. In bcth Instances, nine
sections were cerred in this manner (Figures 1 and 2).

7 The paét-time staff situation has oscillated with changing course
offerings. The evening program has been dominqtéd by this group since
the Fall, 1971.- Agaln in the Fall, 1973, twelve sections were taught
by part-timers. Since the day program has bee; cut back periodically,

no discernable trends are evident (Figure 1).

The attrition (turn-over) rate for all instructors in the CS pro-
¢

. gram was considered in Table 1. Generally, faculty turn-over of 33.3%

is considered grounds for concern by the college. Two history courses

(History 27 being required), Political Sciencéés_(also required), and
' ”~
ZU\ s
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TABLE 1
NUMBER OF C.S. SECTIONS AND PERCENTAGE OF

INSTRUCTOR TURNOVER BY CLASSES
SPRING 1971 - FALL 1974

Art JEnglfEnglJEngl ] Eng ] HPERIHI stfHist] Pol ] Pol Psic Soc |SpanjSpanjspanySpch
1(6§ 1 | 25 §50.1}50.2)42.3F 27 | 30 {scifsci § 1! 1 1 21} 45 1
) 5 7 ” i

Number ’ _ 'é
of 8 {1215 2 {12 7 3J101 &4 5 79451 915 }16}f 7
Sections : ' ]

Number of . . C : : s
Semesters f 8 } 65 |1 ) 6} 4} 20 7)) 2358 7] s} s)s] 8] 7

Run

Number of ) . . .
Day 0 6 1 I 6 2 2 5 2.1 2 2 I 5 0 8 1
Sections . 1 ' ’

" Number of. .
Evening 8 6] 4 1 6 5 1 5§ 2 3 5 L1 4L 5} 8 6

Sections -

1€

Number . ' : .
of vy 3fi Yo}l 3foeq b shoad o2y 3] o] 2] o} 2] ¢
Turncvers ' ’
Percent of ﬁ 1 \
Turnovers {12.5¢ 25 |20 0125 0 i33.3 50§ 25 ) Lo 422?% 0]22.2 0‘ 12.5 0
) % 24 turnovers in 117 sections, 20.5% ,
"w‘_
TABLE 2
COMPARABLE PART-TIME INSTRUCTOR TURNOVER RATE
© " FOR CLASSES WITH BOTH REGULAR AND C.S, SECTIONS
: SPRING 1971 - FALL 1974 .
Engl Span -’ Spch " ‘Hist Pol Sci Psyc Soc
1, 50 1 1 © g7 5 i Ry
C.s. . i )
Sections 1% | 67% 0% 50% | 67% | . 75% 0%
= |
Regular . . .
Sections\ 81% 67% | 57% 64% 75% .} "38% 100%
i¢ferencd | 10 | | : '
Difference 10% 0% 57% NN 1A 8% 37%. | 100%
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Psychology 1 (required for transfer students) met or exceeded this rate.
"These offerings are all in the Social Science Division where full-time

CS staffing has been requested by the CS.Co-ordinétor.'

~

Comparative turn-over rates for part-time instructors in classes
'y . .
with both CS and regular sections proved inconclusive (Table 2). As was

-

indicated in the Metho&s section, part-time instructor attrition was cal-

\

culated ‘after initial.employment started by whether the instructor con-

tinued to teach in‘that‘tract for the duration of the survey period.

Only in CS Speech 1 anJ Sociology 1 wére there no part-time ifstructor

turé-overs, and the instructor in Socfology 1 hés continued for the

entire four Yéar period. In every other subject the combined attrition

rate.exceeded the one third turn-over rate ‘guideline alluded to above.
.The resuiting turn-over of certificatq§ part-time staff was examined

and accounted for. Of the twenty-one part-time CS instructors terminated

+

from the Spring 1971, through the Fall, 1974: four acquired teaching

positions; two went on to co-ordinate CS programs elsewhere; three .
.
. N L -y
returned to graduate school; two on 1d%n from a state university's €S

Department quit; four accepted employmeng in non-related areas; four were

administratively dismiésed; one was replaced by a full-timer who desired

) ' y
tu teach the course; and one died. ) : .

v

The select survey of CS ordanizaticnal patterns at ten community
colleges (Appendix “A”)‘indicated that 60% (6) of their programs had a
co-ordinator or chairman, equally divided between full-time-and part-fime
;tatus. 0f the six %esponding that they‘had a designated administrative

head, ‘only two provided an additional salary increment. CS curriculums

were integrated into existing departmental/divigional alignments in 70%
i - . N %
. (7) of the cases, but split equally as to'who on the division/department

-~ /
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level was regponsible for chrICQIUm and staffing. Two indicated that an

\outslde source, higher administration, made these decisions. Nine (90%)

indicated that they had f%bulty whose primary Fiigping‘éssignment was in

CS. The respondents split equally on the question of. program autonomy in
' B .

budgeting. Five (50%) whose Cg depé}tmentshwere financially dependent,

all Indicated that their budgéts were integrgte& into divisionél accounts.
As was mentioned earl{er under Limitétions in the lﬁtroduchGn, liter-

aturé-revlew searches failed ,to provide either distinctive organfzational

trends or governance patterns that coﬁ]d provide direction for Cerritos

A

College. . ' ’

Discussion

Ka N . ;
't Is difficult to positively assess the future status of CS adminis-
' . L4

tration and remain optimistic. The lack of meaningful guidelines or ?dapt—

~
— B

- \\ il B - ' -
able-governance patterns puts the full responsibility for what each col-

~

lege does squareiy on the shouldgrf;of the highest level administrators.
) ! v -~

. | ‘e .
If they move decisively and humanistically when problems arise relative

= 14

"tc CS, many of the bifurcafed admihistra}ive dilemmas outlined in this

|

study could be avoided. ) |

of. the authors cited, /Cabrera‘(1972) was the most pessimistiz_when

he warned, "l do not see significant change coming through sponfgneous' .
interveation of educatiépél administrators. .l do not gee too much hope /

- " . - a‘
for meaningful alteration as a result of governmentally approved and

!

funded programs (p. 6)." As blunt as his asseSSmentﬁwas, he did mére"tﬁir

Jslmply condémn. All involved in setting-up ron-traditional, often’dog-

matloally‘aggressive cs programs‘have experienced the dodgeful art of

administrative ''buck-passing.! Community college administrators may not
. [ B
2ad B

LA -
.
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Y

be the 'academic-cowards' William Moore Jr. contended in Biind Man on a

.

Freeway, but there is no'denylng that they often prefer indecision. as the

' ’ ' ' © . - -
caurse of least resistance when controversial issues such as CS arise.

.

There are times when the only logical and educationally viable thing for
T, . o,
an educator to do is equivocate, diplomatically of course! Far too often,

_however, when'governance patterns can be reassessed without traumatic
consequences to any one, adm:nlstrators still do 'what Cabrera (1972) ,va

S

accused them.of when’ he sald ”A multitude of educators g the publlc

schools and unnvers:tngg are either contrary, consclously indifferent, or’

totally dormant on fssues of education for the Mexican-American-(p. 7)."

But to efd this study with such an accusation would be unfair to
thosg administraters who have borne patiently the intransigence and * -

- T Mk
changing goals of the ethnic'community. It would also he counterproduc-

P
~ . »

tive.. . ) . i T
The one incontrovertable message this study has for Cerritos Qollege
Is that we are running behind sister institutions in the hiring of*

Chicanos and-CS staff members .on a full-time basis, Part of the reason

A

N T . .. . .
T ;i for this,.ironically, is that Cerritos is also. in_the vanguard in CS cur-

1

riculum trends. At thé start of the program at Cerritos»College mostiy

full-time faculty were invnlved As the progran evolved through separa-

.

tist and integratlonlst counter trends in atti udlnal phllosophy, mapy

“became disullusnoﬁ@% and returned to the tradxtlbnal curriculum.‘ Some

-

full-tlme Chicano instructors, or those with bi{ingual abilities, have

declined to teach in the CS program. The college also has an admitted

.aearth of Spanish surname faculty In key curriculum areas, such as in the

Social Sciences, because there has been no hiring in sone disgiplines for

" over,ten years. It was inevitable that Cerrifos face this situation when




=
2

‘e

the.Chicano communjty's ascending educat {onal aséirations became vocal
N \ R 4

and ‘clashed with the Institutionts full-time iWstructor quota freeze.

Few deny that~tHé stabillity of CS, or any program, would be erhanced if

‘,mqre full-time~fnstructors could be hired.

-
L]

"The turnéeygr rate for CS pért-timers is high, "as Table 2 'delineated,
but frankly no higher than for’ other sections which part-timers tgﬁph in

comparable courses. In many |nstances,.Job securlty for CS ‘part-timers
L

exceeds that for regular section part-timers, as in the basnc Engllsh grOj

gram, due o changing, enrollments, ‘curriculum changes, ;%nd @agarities Qe

,full-tlme staff teaching preferences. For the most part, these unfors&eh

E]

scheduling variables affect regular section part-timers more drastically.

than CS part-timers, and make percentage comparisons difficult, statisti-

cal analyses meaningless.,

. * ; ' . J .
* Few would deny the conclusions Lopez and—Esies (1972) reached in their

report to the California State Legislature. As they Jimplied, “Th:s body
of knowledge (CS) must be built rrom withln )1 That is, it must be con-
structed ‘primarily by Chlcanos |n ordpr to have the intellectual integ-
rity that is crltlcal to’ prov:de a basns for understanding . ... the cul--
‘tural matrix of Chicanos Ap. 55).m

" - Rather than coﬁtinue to belabor such ingqujties in the sxisting
orgauizétional systeu\at Cerritos Collsge, this study would be }euiss if

. . > . v
other alternatives were not dfi'scussed. ‘ .

N

The first necessity is to restructure educational attitudes concern-

ing administrative neéds of both the CS program and the Chicano student.

Ballesteros (P§7g) dealt primarily with the need to reassess admission, _

L3

| placement and performance standards for Chicano students. When he empha-

. sized, "What was needed is not fewer standards, but better standards (p. 1)," "

-

%
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} * » *
he' unwittingly touched upon,the biggest dilemma faced in organizing any
. . R - ) ~ .

. ) ’ . .
e aelhnic studies program. These '‘hetter standards'' may very well have to

. LY

LR ‘.be different standards! ’ .

N

\

. R ' Negrete (1973) assumed as much (n giving his- report to the Board of
- Trustees of a s|§ter |nst|tut|on, Rio Hondo College.- His pleé for an

.; ot unique interdiscnpllnary, integrated approach was, sucélnctly reallstic

and’ prophetically.sensnble. All colleges with ethnic stud|es programs

ll*% < 'would beewise to heed his words: - L - : ' Ju ,

-

- ’ Currentaand planned courses in Chicano Studles reflect an unsynﬁ
- chronlzed scrambled evolvement.® This unsystematic approach le%ys
. . .- . to a wide dispérsion of responsibility for the quality and ¢f¥ec-
- ‘tion of Chicano Studies. Chicano Studies belongs to all deﬁ%rt-
A - ments, it belongs to no departpent. . . . There is a clear need
. . for emphasis in co-ordination and direction for the commencement
: of a viable Chicand Studles program (p. 18). © s
. * 5.4 .
= . Conclusions and Recommendations (
. : Campus trends, developments in other minority stud}fﬁrograms, apd / .
the realities of administrative and budgotary governance necessntles at

v

.:5 ' . Cerrltos College have very much influenced these reCOmmendations.. The

»

,
O .

" absence of clear-cuttgurdellnes in |nstitut|onal governance of other

~ §

e CS pfograms at locai community colleges would tend to force this study s
= ; [
recommendatlons back upon our district's requirements and resources. ,

Present institutional momentum toward integration of CS courses

. - ..

. " within existing departmental offerings should .be contjnued. The survey

-
.
- 3
s

‘. A of local institutlons at least substantiated this trend

-

) If CS at. Cerritos does not become organlzationally autonomous, more

§

'full-time_}nstructors must be found to present the. program's curriculum,
At ™ P

Where prdgram growth within existing divisions perm|t, new staff with~

P -

specializatlon in ethnic or mnnor;ty studies should be hired, wlth spe-

.., ’ -
' clal care taken to insure that minimal academic requirements are main-

- - . . . ' * -
- LY

. \ Y
4 \ v
. - L9 Lad
ey «;’ Z‘.l i
- \ e L2 !
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talned. _The latter is.Imperative becadse it seems inevitable that a por-

L]

tion of the instructional “load will have to be in traditional courses.

[ B -
v Exist!ng budgetary restraints placed upon the CS program need to be l

re-evaluated. The co-ordinator needs to be the first resource person each
* ~
division turns to relative to CS courses. A much cldser screening of part-

time personnel needs to be undertaken by BOTH the co-omdinator and depart-

' menta] screenlng comnlttee. The Dean of Academic Affairs should -have all"

1nformat|on provnded‘by the ‘co-ordinator respecting Chicano staffing
requests to best evaluate the total needs of the college. Existing bud-

getary, formats now permit special |nterdIV|s:onaI budget ftems for campus-~

.

wide programs, such as Audio Visual, to be first sumetted to that office.

. The same needs'to be done for thcse divisions with CS cfferings. . The

=

co~ordinator would have a much clearer idea of what each division is

.

requestvng, apd could make recommendatiions on how to better utilize limited

instructional monies and m:nlmize duplication of'effort
v X
It s recommended that CS utillznng th|s lntegrated curr:culum .

approach be accorded 2 full gjme.co-ordlnatbr wnth 60% released time for

-

supervision, and wuth 40% \two classes) devoted tc instruction within the

program. The co-ordinator must be certificated, . and if the program merits, ,

a 10% administrative |ncrement could be granted At present this seems

S

unnecessary. Th|s ten month contractAwouId match the major Instructional

demands now found in the program., During the summer months (tWo), the «
co~ordinator could 'éither be granted 100% released tnme for administra-
m» - ,

tlon of this and other recrulting programs, or teach summeF session with

the 20% contract offeréd to full ~time faculty.
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111(1§asrA53 80u~‘ard Norwal< CankarnaQOGDO (213) 860-2451
L3 AT, Be 'c.-.-"' Crrorcs Doarey Hans 30 Garters um}mcc LtaMiaza Worwaix

March 5, 1975

o
2 -

Dear Colleagué, oo . s l C

»

Please pardod the informality of this lnquiry, but a form letter survey seemed the
most expeditious way of handling this situation. . ,

According to the most recent cafaloé we have on flle: from your Instjtution, a
Chicano or Mexican-American Studles program Is part o# your curricuium.

An administrative problem has arisen at Cerritos COllege relative to our Chicano
Studles program, and It Is hoped your response will provlde us with some direction.

“ 1. a) Does your Chlcano or Mexican-American Studles program (CS, MAS) have a

; co-ordinator or chalrman? YES 6  NO_4 . .
- “b) If you do, Is the positfon FULL-TIME__3 __ or PART-TIME (1 presume some
l teaching unfts may be .Included within the job description

: ¢) Does your chalrman or co-ordinator recelve an admlnlstrative Increment?

" : . YES__2_ NO__4

e et —

'2. a) Regarding the curriculum described In your catalog, Is the Instructlonal
program In CS or MAS. autoncmous of ex!st!ng departmental-dxvis!onal align-

ments? YES_3 NO_T7 .
b) If VNO" who is Initlally responsible for curriculum and staffing?

DEPARTMENTS__3 _ DIVISIONS_2 _ OTHER 2 .
€) Are most of your CS or MAS classes taught by PART-T!ME 0 or FULL-TIME_10 .
faculty-

Do you have any full tlme lnstructors whose prlmary teachlng load is In cS or
MAS? YES_9 NO 1

3. a) Does your college permit the CS or MAS program to budget for Tts own

Instructional and supply needs? YES__5 NO_5 .

. b)Y If not, are budgetary itemIzations handled withln existing departmental-
dlvlslonal accounts? YES 5 NO_O

Q.
A d

o ———— M —— s oo o o — < Wee " an

On behalf of the admlnlstratlve staff and Chlcano Studles CO-ordunator at Cerrltos,
. many thanks, .

e

V4

Sincerely, .

’ Keltth A, Hinrichsen
. Chalrman, Soclal Sciences: /

Person responding

Position : ' -
. - *
College RE
- ’
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I: KC ‘)9 05, Secretny Jan J H vshie S NNt ngham, Dr Curtis R Paxman, Har» 3 T Tradwav, Members, Dr Wifard Michae!, PreSldﬂﬂ’/SUD!"A"M"d"Z g
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